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2018 began with the restructuring of the E building as the primary STEM Centre. It was completed in term 3 with 3 refurbished
classrooms and 2 STEM teaching spaces. Several of our students participated in the Young ICT Explorers Competition at Uni
SA, Mawson Lakes. We had 21 students who formed 10 teams. The task was to develop projects that utilized digital systems or
devices. The students were so inspiring. They were able to articulate to the judges why they had chosen their particular projects
and further explained the impact of these creations. We were very fortunate to have a Year 3 student win second place in the
Year 3/4 category. Another competition in which the school was involved was the DXC Challenge. Students had to develop
scratch video games. The final result was both our teams finishing in the top 10 in Australia.
Another success for our students this year was our involvement in the Children’s University, which aims at encouraging and
supporting students to participate in a range of activities outside of school or during lunch time. A group of primary students and
Middle School students were honoured at Bonython Hall, Adelaide University, for reaching more than 30 hours of
extra-curricular activity involving sport, lunch time activities including electronics club, cultural activities and visits to museums
and galleries.
Another highlight in the Middle School has been the introduction of the General Capabilities / Student Portfolio. All students in
years7, 8 and 9 used templates in their personal portfoilio folder to provide one example of a piece or work / lesson
achievement that was closely linked with each of the 7 General Capabilities of the Australian Curriculum. This folder with
samples of work was presented to Home Group teachers and a family member at our full day Subject Selection Day in Term 3.
The students were expected to speak about their work samples in relation to the scope and expectations of the General
Capabilities. They also presented a report on their subject selection activity and how these chosen subjects are aligned to
future study and skills.
A highlight for the Senior School was the achievement of an A+ with merit in the Research Project. We are hoping this is the
first of ongoing achievements at this level across a range of year 12 subjects.

2018 was another fabulous year at Paralowie R-12.
The School has seen the start of many facilities and building upgrades which are looking amazing, I might add. These will not
only provide improved learning spaces for our students but will better cater to the growing number of students joining our
community.
The achievements of our students, as always, have been vast and varied. From the young ones achieving their first premiers
reading challenge award to all the year 12’s whom obtained their SACE. I congratulate all students on their achievements and
wish them all the best for the coming year.
All of this has been a combined effort with a lot of hard work from many people. The Principle Peter McKay, Deputy Peter
Groves and all the leadership team, the teachers, SSO’s, volunteers, support staff, Parents and caregivers. I would like to
congratulate them all and thank them for their support. I also wish to thank the governing council for their continued support. An
integral part of the school community that relies heavily on the passion for our school.
Finally, I look forward to 2019 with excitement as I know we will continue to grow, thrive and flourish. We will celebrate 50 years
since the birth of this wonderful community albeit under another name, but despite celebrating this huge milestone we will
continue to look forward to the next 50 years.
Sarah Caldwell
Governing Council Chair
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The major improvement focus for 2108 has been reading. The 2018 self-review of our reading data showed that despite efforts
of previous years there was not a consistent trajectory of improvement in NAPLAN results and our own internal reading data,
eg; Lexile Levels. The focus has occurred from R-10 through a number of strategies. In R-6 we implemented a change in our
running records testing system transitioning to using the Fountas and Pinnell reading scheme. This program works on the
reader being a ‘balanced reader’ and tests the student’s abilities in decoding, fluency and phrasing and comprehension. We will
be using this across R-6 and also introducing it into the Middle School in years 7-9. We had a core group of 5 teachers trained
in the use of the Fountas & Pinnell system with a major focus on moderation to ensure consistency of process and analysis. In
addition to the training we put funding in place to build the necessary resources not only for the testing component but also for
the intervention strategies that will be needed to support students to grow in their capability as a balanced reader.
T support students wishing to further increase their reading skill, the ‘Early Bird Reading’ sessions continued in the Resource
Centre three mornings a week. This gave students extra opportunities to engage in reading with SSOs, parents and teachers.
In 2019 all classroom teachers in R-6 will be trained in the use of the F&P system of running records and there will be an
expectation that all teachers will work with a colleague in the taking and analysing of running records. Year 7 and 8 English
teachers will also engage in the same practice to support student reading growth in years 7 and 8.
The 2018 year 1 Phonics test indicated that we had a large number of students who did not meet the expected level of
Educational Achievement in Phonics and so we have reviewed the delivery methods of our phonics program. In 2019 we will
continue with the Jolly Phonics program but will retrain teachers in its use and also introduce the use of decodable readers to
improve effectiveness.
This improvement focus in reading will be supported by a number of external experts. We have been collaborating with a local
partnership school who are already showing significant improvement in reading growth, we are engaging with an “expert
teacher” provided to us through partnership funding and have an internationally recognised expert in reading providing
professional learning and in classroom modelling for teachers.
As we move along this reading improvement journey, we will continue to use Scholastic’s Reading Lexiles to supplement
individual student reading and comprehension in years 3 to 10.
In years 7 to 10 we have also been using the Close Reading strategy to support student reading growth. This strategy has been
used across all learning areas so students build an appreciation that reading is not just confined to language rich subjects like
English or HASS but is just as important in technical practically based subjects such as Maths, Science and Technology.
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Year 3 and 5 NAPLAN Data
In 2018, the percentage of students who demonstrated the expected achievement (SEA-standard of academic achievement) in
Year 3, Reading, was 47.8%. This score was significantly lower than the 2017 score of 70.3%. In Year 5, those achieving SEA
was 47.7%. This also outlined a decline, as the 2017 score was 60.3% for Year 5s.
In Numeracy, the Year 3 result was 50.7% of students achieving SEA. This was a slight increase from 2017, which was 48.6%.
The Year 5 cohort achieved 38.5%, a decline from 2017, where the result was 46.6%.
Students achieving scores in the higher bands in Reading were 21.7%, which demonstrated growth from the 2017 result of
12.2%. There was also an increase in Numeracy, where the 2018 score was 11.6%, up from 8.1% in 2017.
This was the first year that the NAPLAN tests were conducted on-line. This may have contributed to some tests reflecting
poorer scores, although not conclusive. It could be that students were apprehensive about the difference in testing mediums
and at years 3 and 5, keyboard skills are not as advanced as students in Years 7 and 9. It may also reflect the need for early
testing of reading and numeracy to address the teaching points for students.
NAPLAN 7-9
NAPLAN participation was average at 92% at year 7 and 79.2% at Year 9. Since 2018 Students meeting the NMS in Year 7
increased 9% in Grammar and Punctuation. The figures decreased by 8% in Reading, 19% in Writing and 4% in Numeracy.
The figures for year 9 are 16% increases in Reading, 2% in Writing, 1% in spelling and 20% in Grammar and Punctuation.
There was a 9% decrease in Numeracy.
Numeracy data was reviewed and staff identified 10 questions at year 7 and 9 level and examined the student responses and
the strands. Staff planned lesson content aimed at increasing knowledge and skills to address the strengths and weaknesses.
English staff reviewed writing samples and are planning to strengthen TEEL writing techniques linked with the school’s close
reading strategy. Numeracy planning for 2019 will involve 2 weeks of basic operations at the start of each term for years 7-9 to
move 10% of students in the band 6 into band 7 of the SEA range. Students in years 7-9 will construct narrative and persuasive
writing tasks in terms 1 and 2 to support writing techniques to increase the numbers of students meeting the NMS in 2019.
SACE
In 2018, while there was a slight decline in our SACE completion rate of 95% from 2017, 36.57% of students receives A/B
grade band marks across the subjects offered. A significant number of students achieved their SACE in a variety of ways
including through VET (57.14%), by studying a language beyond school or through Open Access courses. Overall 23 different
students received single or multiple A grade band results in Year 12. The Senior School has worked hard to develop strategies
to further reduce D/E grade band results. Highlights of SACE results included a significant number of A grade band results as
well as 62% of students in 2018 being resulted for their Personal Learning Plans in the A or B grade.
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Overall attendance improved across the school. This improvement can be attributed to positive relationships between the
school and parents, through regular contact and student discussion and reward programs for regular attendance. For those
students with attendance issues, meetings are arranged for parents to meet with school leaders and outside agencies to
discuss problems affecting regular attendance. These meetings allowed us to report back to Home Group teachers and subject
teachers students identified at risk and needing follow up with phone calls and / or parent meetings.

Data comparing 2016 to 2017 to 2018, indicates a downward trend in the number of incidents over the majority of year levels.
For example, from our 2017 Behaviour Management data it can be seen that overall, there has been a decrease of 6% in
suspensions and a decrease of 27% in the total number of BM incidents from 2016.
This trend has continued over the last year with a 20% drop in Withdrawal Room visits from 2017 and our suspensions have
lessened by 14% with a decrease of 20% in the total number of BM incidents from 2017.
Possible reason for this downward trend may include an R-12 focus on improving/changing classroom pedagogy through
Professional Learning Communities.

Parent Opinion Survey; in 3 out of 14 questions, parents rated the school above 4 in a 5 point scale. The 11 questions with a
score below 4 were all still between 3.5 and 4.0. The question with the lowest response is still about how well the management
of student behaviour was conducted at the site despite the drop in behaviour incidents. The 2 questions attracting the highest
scores are still the ones related to teachers expecting students to do their best and the willingness of teachers to meet with
parents to discuss concerns about their child. Other questions with strong responses related to children feeling safe at the
school and parents pleased with the progress their child is making at Paralowie.
Student Opinion Survey; only 2 of the 12 questions scored at 4 or above in the student opinion survey. The questions with the
lowest scores were related to the student’s perceptions of how well the school was being maintained and the management of
student behaviour. Many responses indicated students felt the school was not being tough enough on students with behaviours
that prevented them from learning. Student responses in this section seemed to align closely with parent responses in this
section also. The questions attracting the highest scores were related to; teachers expecting students to do their best, (the
same as the parent survey); teachers providing useful feedback to students about their work; and teachers motivating students
to learn.
Staff Opinion Survey; 11 out of 16 questions achieved an average rating above 4 in a 5 point scale, a improvement on the 2017
results. Of the remaining questions the lowest score was 3.8 for questions relating to how well the school was maintained; how
well student behaviour was managed at the school; and the lack of consultation with staff in strategic planning and operational
matters. The questions attracting the highest scores were in relation to; teachers at Paralowie expecting students to do their
best – consistent with the other client opinion surveys; teachers treating students fairly; students feeling safe at the school;
parents being able to discuss concerns with teachers; students being able to talk to teachers about a range of school and
personal issues; and the school consistently looking for ways to improve.
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Ancillary Staff, 3rd Party Providers, Adult Students and Volunteers are required to provide the school with their Relevant History
Screening Certificate. This is copied and details are recorded on EDSAS and on a spread sheet.
Applications are submitted to DCSI using the on-line application process.
The Community Development Officer is responsible for monitoring and recording all volunteers, staff are responsible for the 3rd
party providers and the Business Manager is responsible for Ancillary Staff.
All Staff details are recorded/updated on the HR Management System.
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$14970715.36
$47600
$368617.95
$13164.9
$156034.54

Primary school position is topped to a B3 senior leader student wellbeing and
counselling. School self funds and additional FTE 0.6 counsellor position.

Not Applicable

Not Applicable

Better schools funding was used to purchase additional teacher staffing and SSO
staffing to support identified groups of learners. Support was provided through targeted
interventions, in class support and tutorial lesson

The Kaurna Language Program supported Year 5-8 Aboriginal students to learn and
engage with Kaurna language and Aboriginal culture through an interactive weekly
program, delivered by school based ACEO.

Significant decline in suspensions and
time outs for RAAP students.

